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1. Introduction 

1.1 Background 

This report is a product of a review carried out at Glenala State High School from 7 to 11 

May 2015. It provides an evaluation of the school’s performance against the nine 

domains of the National School Improvement Tool. It also recommends improvement 

strategies for the school to consider in consultation with its regional office and school 

community. 

The review and report were completed by a review team from the School Improvement 

Unit (SIU). For more information about the SIU and the new reviews for Queensland state 

schools please visit the Department of Education and Training (DET) website. 

1.2 School context 

Location: Glenala Road, Durack 

Education region: Metropolitan 

The school opened in: 1996 

Year levels: Year 7 to Year 12 

Current school enrolment: 730 

Indigenous enrolments: 13 per cent 

Students with disability 
enrolments: 

5 per cent 

Index of Community Socio-
Educational Advantage 
(ICSEA) value: 

905 

Year principal appointed: 2014 

Number of teachers: 61 

Nearby schools: Forest Lake State High School, Corinda State 
High School, Inala State School, Durack State 
School, Serviceton South State School, 
Richland East State School 

Significant community 
partnerships: 

Minter Ellison, Gen 8, Accel 8, Lions Club Inala, 
Australian Indigenous Mentoring Experience 
(AIME), Griffith University, Queensland 
University of Technology, University of 
Queensland  

Unique school programs: GEMS, Junior Star, Sports Development 
Program 

  

https://oneportal.deta.qld.gov.au/about/PrioritiesandInitiatives/schoolimprovementunit/Documents/national-school-improvement-tool.pdf
http://education.qld.gov.au/schools/school-performance-assessment-framework.html
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1.3 Review methodology 

The review was conducted by a team of three reviewers. 

The review consisted of: 

 a pre-review audit of the school’s performance data and other school information 

 consultation with the school’s Assistant Regional Director 

 a school visit of three days 

 interviews with staff, students, parents and community representatives, including: 

o Principal, two Deputy Principals, two Directors of Student Achievement 

and one Director of Student Engagement 

o Seven Heads of Department (HODs) and one Head of Special Education 

Services (HOSES) 

o Business Services Manager (BSM) 

o Guidance Officer, Success Coach and Community Education Counsellor 

(CEC) and Pasifika Liaison Officer 

o Four year level coordinators 

o 42 classroom teachers, four teacher-aides and two administration officers 

o Student leaders and 100+ students across various year levels 

o Tuckshop convenor 

o Principal, Durack State School 

o Parents and citizens’ (P&C) president and eight other parents 

o Indigenous community representative 

o Minter Ellison Lawyers 

o Local councillor 

1.4 Review team 

Paul Pengelly   Internal Reviewer, SIU (review chair) 

Shona Macinlay   Peer Reviewer 

Daryl Hanly   External Reviewer 
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2. Executive summary 

2.1 Key findings 

 Glenala State High School is a united community committed to improving learning 

through strong values and high expectations. 

The school has a positive and supportive environment both within the classroom and 

across the school. Staff and students are proud of their school and committed to 

improvement. High expectations are evident for student behaviour, uniform and 

academic performance. Students reported that teachers help them improve their 

learning, stating that staff consistently reinforce their belief in them achieving positive 

outcomes. 

 The school is well supported by a variety of committed partnerships that add value to 

both student learning and wellbeing outcomes. 

Glenala State High School is a well-respected hub within the local community. The 

school leadership team makes deliberate and strategic use of partnerships with 

families, local businesses and community organisations to access resources not 

available within the school for the purposes of improving student outcomes. 

 

 The school is committed to continuous improvement which is guided by the explicit 

collection, analysis and discussion of data. 

The principal and other school leaders clearly articulate their belief that reliable data 

on student outcomes are crucial to the school’s improvement agenda. The school 

uses data to identify starting points for improvement and to monitor progress. Regular 

data meetings conducted for and by staff involve teachers in the analysis of data at 

the whole school, cohort and faculty levels. 

 A significant improvement in student behaviour and engagement over the past few 

years is universally identified as pivotal in the school’s improvement journey. 

The whole school community recognise and celebrate the improvement journey that 

has been enacted. It was noted that staff have turned the school around with 

significant changes in discipline, respect and attendance. The work undertaken has 

created a culture that promotes learning and supports student wellbeing. There is 

however, some inconsistency in staff understanding and application of identified 

strategies to further enhance this improvement agenda. 
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 Formal school-wide coaching, mentoring and feedback processes to monitor and 

support the development of classroom practice are yet to be developed. 

Informal coaching, mentoring and feedback processes are evident however the 

practice varies across the school. There is a systemic approach to the development of 

performance development plans. All teachers have engaged in planning and 

completed self-reflection tools. 

 The school places a high priority on the use of data to inform teacher practice 

however a process whereby data is used to identify and address the learning needs 

of individual students is not universally evident. 

School leaders and teachers use a wide range of data sources to identify and 

respond to the learning needs of student cohorts. The use of data to inform planning 

and classroom practice to cater for the learning needs of individual students is not 

consistent. Elements of structural differentiation are widespread, however, there is 

inconsistent evidence of teacher understanding or ability to design classroom learning 

activities to meet the diverse individual learning needs within their classes. 
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2.2 Key improvement strategies 

 Develop processes to quality assure consistent and systematic practice associated 

with the management of classroom behaviour in line with identified priorities. 

 Develop, implement and monitor school-wide processes whereby teachers use data 

to reflect on the effectiveness of their pedagogical practice and its impact on 

improving student learning outcomes. 

 Develop staff capacity to differentiate learning opportunities for the full range of 

student learning needs. 

 Build teacher capability through the development and implementation of a 

documented, school-wide, formal coaching and mentoring process. 

 

 


